Cognitive Strategy Instruction in Writing (CSIW)
Category:  Reading/Writing
Grade: Grade 4 and up
1. What is the purpose of CSIW?
CSIW is an instructional intervention that facilitates development of the student’s knowledge base for writing and reading informational texts.  This includes understanding the role of expository text structures, knowing that the needs and expectations of authors and readers, possessing strategies for creating plans before writing, and having self-regulatory abilities to direct writing and reading. Further, CSIW provides students opportunities to practice this knowledge and offers ways to encourage independent writing and successful comprehension. CSIW incorporates many features of effective strategy instruction, including the development of students’ metacognitive knowledge about writing strategies through an emphasis on teacher modeling of an inner dialogue for directing the writing process, scaffolded assistance during lessons and writing sessions, procedural facilitation for students through the use of think-sheets, and peer collaboration in writing conferences. 
2. With whom can it be used?

CSIW has been shown to be effective for students with and without learning disabilities from grade 4 and up. 
3. What are the teaching procedures for CSIW?
Materials
“Think-sheets” are used to prompt strategies and thinking about students’ papers as well as a basis for class, group, and individual discussion, not isolated activity. The total set of strategies are referred to by the acronym, POWER, which stems from subprocesses in the writing process, specifically “Plan, Organize, Write, Edit/Editor, and Revise.”

1.  Plan think-sheet: strategies for considering audience and purpose, retrieving relevant ideas from background knowledge, and developing a plan that groups brainstormed ideas

2.  Organize think-sheet: helps students organize their ideas into text structure categories and to use these categories in further planning their papers 

3.  Write think-sheet: also known as the first draft, it is a lined piece of coloured paper that provides students with their first formal opportunity to translate their plans into connected text

4.  Edit think-sheet: utilize as a guide for talking with students about how to reflect on their papers in terms of content and text structure organization

5.  Editor think-sheet: parallels Edit think-sheet and guides peer editors to analyze the author’s paper

6.  Revise think-sheet: use it to guide discussion about revision strategies, prompting students to reflect on their editing plans, listing the suggestions generated and received, and deciding on revisions to implement
The Instructional Process 

Focuses on four recurring phases:

1. Text analysis

This introduces students to the types of questions that different text structures address, the text structure signals that authors use to help their readers locate information, ways of formulating introductions that catch the reader’s attention and the types of questions that the audience has about a topic. 

To model text analysis present student writing examples and non-examples of the target text structure and lead a think-aloud discussion on the text structure features and the quality of writing. Be sure to think aloud about your own comprehension problems related to the text and solve the problems with students about the type of information that would answer reader’s questions. Then allow students to assume an increasing role in analyzing examples by letting them carry on the dialogue themselves about text structure questions, signal words, readers’ questions and so forth.
2. Modeling the writing process

Once students have a rudimentary awareness of the text structure concept and its related key words and phrases, model the writing process from the particular text structure being taught focusing on the what and how related to the writing process, discussing when the strategies could be used and why they are important. Then introduce the plan think sheet, not as a worksheet, but as an aid that can help writers record their plans and thinking so they can refer to it later: 

a) introduce the think sheet by modeling and thinking aloud while performing the writing strategies

b) teachers and students jointly apply the strategies and dialogue they were learning to a class paper

c) teachers provide guided practice by providing students with opportunity to apply the strategies to write papers on topics of their own choosing

Each of the other think-sheets will be introduced in a similar manner. 
3. Guiding students as they write

Refer to c) above.

4. Providing students with opportunities for independent writing
a) First phase: Students write a paper that involves the same structure as the one modeled. To accomplish this they can rely on think sheets when needed, work on their own and with peers, and eventually publish their work in a class magazine.

b) Second phase: After students have learned about and written four informational texts, two each employing explanation and comparison/contrast text structure, they then learn a generic structure called expert. As experts, they create structures that best fit the topic and questions they want to address.

4. In what types of settings should CSIW be used?
CSIW can be used with small-group and large-group instruction within regular and special education classrooms.
5. To what extent has research shown CSIW to be useful?

Research indicates that CSIW has helped generate dramatic improvement in expository writing skills among both elementary and secondary students with and without learning disabilities. Specifically, CSIW students have greater knowledge of the writing process and strategies for composing text as well as increasing mastery of the structures underlying text. It also has profound effects on students’ acquisition of a vocabulary and language for talking about text and the writing process. Most importantly, students did show a large increase in their ability to generate their own text structures on self-selected topics suggesting their ability to transfer their knowledge to less constrained texts and topics. Students’ awareness of strategies and their ability to monitor expository text for its completeness has also been proven to influence reading comprehension.
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