Cooperative Discussion and Questioning (Coop-Dis-Q)

Category:  Reading 
Grade Level:  Elementary

1. 
2. What is the purpose of Coop-Dis-Q?

Coop-Dis-Q is an instructional technique, developed by Lane Roy Gauthier of the University of Houston that is designed to improve reading comprehension. It is meant to help struggling readers find meaning in stories and novels through discussion with peers in a safe and supportive environment.  

3. With whom can it be used?

Coop-Dis-Q can assist students of various grades and reading capacities. However, it is a rigorous activity that requires active and independent student participation. Therefore, it may be more difficult to implement among younger children.

4. What is the framework of Coop-Dis-Q?

Coop-Dis-Q integrates three strategies that have been shown to effectively enhance reading comprehension: (1) cooperative learning, (2) discussion, and (3) questioning. The fundamental assumption of the technique is that each element complements the other, thus optimizing the instructional effect. 

· Cooperative Learning
- Students at various levels of ability working together in small groups.
- Exposure to multiple perspectives assists with problem solving and understanding of material.

· Discussion
- Effective dialogue among students can improve recall and comprehension of text.
- Both student and teacher must contribute in order for dialogue to be effective. Teachers must generally guide students as well as provide modeling and practice opportunities. 
- Cultivates interpersonal communication skills and encourages social interaction.

· Questioning
- Questioning is a teaching tool that can facilitate comprehension by allowing students to thoroughly explore various aspects of a reading and by guiding them with ideas that help them gain meaning from the text.
- Responses allow teachers to determine how much the student takes in and exactly what the student understands.

5. What are the teaching procedures for Coop-Dis-Q?

There are five basic steps to the Coop-Dis-Q strategy:

1. Create the Groups
- Teachers should determine groups of a maximum of six students each by taking into account both individual and group needs.
-  Groups may be heterogeneous or homogeneous. Students with LDs will benefit, however, from observing quality thought processes of their peers.


2. Prepare a Set of Questions
- Teacher should formulate questions that reflect elements of a reading.
- Questions should contain instructional/evaluative and efferent/ aesthetic items that require answers which manifest comprehensive ways of thinking (i.e. literal, inferential, and critical).

Sample Questions*:
*Administered by Gauthier (2001), p. 219

a) Did the first part of the book interest you enough to make you want to keep listening? Why? (instructional, evaluative, and aesthetic)

b) What were the names of the two main characters who were children?(literal, evaluative)

c) What lessons are to be learned from the story? Can things like this happen in real life? (inferential, critical, evaluative, aesthetic)

3. Groups Discuss the Story and Divide Questions
-Groups engage in general discussion about the text. Teachers must allow the students to control the direction of the discussion. 
- Questions are then presented and groups are again divided into two triads to promote more opportunities for discussion.
- Questions evenly distributed among groups of three.

4. Triads Discuss, Answer and Add Questions.
- Teachers should encourage students to express their own opinions but also try to analyze ideas and perspectives of peers. 
-Triads should also try to come up with additional questions that emphasize important details of the story.

5) Triads Present and Discuss Their Answers
-Two triads rejoin and a discussion of each answer takes place.
-Students should be encouraged to offer alternative responses that take different points of view.
-Teacher must moderate discussion and promote quality reasoning and thinking processes.
-Activity complete when all questions answered and discussion points carefully reviewed.

6. In what types of settings should Coop-Dis-Q be used?

Coop-Dis-Q should be used in regular classroom settings. Nevertheless, it is unnecessary for groups to work all at the same time. 

7. To what extent has research shown Coop-Dis-Q to be useful?

Coop-Dis-Q has been field tested in a fifth grade classroom where groups of students discussed and answered questions about a novel that had been read to the entire class. It was found that students assumed active roles to facilitate their understanding of the story. Students engaged in lively discussion and were enthusiastic in their participation. Although it is a relatively novel strategy, there is much research supporting Coop-Dis-Q’s individual components: cooperative learning, discussion and questioning. 
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