Reading, Thinking, Content Instruction (R.T.C.I)

Category:  Reading/Language/ Writing 

Grade Level:  Grade 4 to 12 

1. What is the purpose of R.T.C.I.? 

R.T.C.I., or Reading, Thinking, Content Instruction was developed by Dorsey Hammond of Oakland University, Michigan.  It is a strategy that utilizes students' prior knowledge to identify and set purposes for content reading.  It uses problem-solving approaches to reading for information. 

2. With whom can it be used? 

R.T.C.I. can be used with all students at any grade level.  It is a particularly effective strategy for students who are orally strong, with a wealth of general knowledge, yet who may be weak readers or writers.  It challenges these students to prove or disprove hypotheses through print. 

3. What teaching procedures should be used with R.T.C.L? 

There are two separate procedures involved in R.T.C.I. They are designed to be used with non-fiction material that is unfamiliar to the student. 

I. Open Categorization 

This strategy is to be used when students have prior knowledge of the topic. The teacher presents the topic to the students but does not reveal the text. 

In pairs or small groups, the students generate and record information under the following headings: 

· What do you know for sure about __? 

· What do you think you know about __? 

· What do you want to know about __? 

Information is shared with the whole class.  The teacher summarizes the points on the blackboard under the same headings, recording both accurate and inaccurate responses.  Students may challenge each other's points.  Controversy is desirable, as it will motivate the reading of the text to prove and disprove points. 

The text is then given to the students for reading.  After reading, the points recorded are reviewed and either verified or crossed out if inaccurate. 

Students now respond to these 5 questions: 

1. Did you find out what you wanted to know? 

2. To which question did you not find answers? 

3. What else did you learn for which we didn't have questions? 

4. What was the most surprising or interesting fact you found out? 

5.  What have you learned by reading that you didn't know before? 

II.  Closed Categorization 

Use closed categorization when students have little knowledge of the topic. 

· After selecting a topic, the teacher prepares a random list of about 15 words that are related to the topic and are found in the text. 

· The list is presented to the students, but the text is withheld. 

· In pairs or small groups, the students either categorize these words or make predictions about the words' relevance to the topic. 

· Ideas are discussed in the large group. The students read the text. 

· The five basic questions from the open categorization procedure are discussed. 

· Students may be asked to re-categorize the words or write a paragraph on the topic. 

4. In what types of settings should R.T.C.I. be used? 

R.T.C.I. is appropriate for large or small group instruction.  Since ideas and assumptions based on prior knowledge need to be discussed, R.T.C.I. is a suitable strategy for group learning.  Mixed ability groupings are possible since a student with learning problems can contribute orally while a competent reader can read for the group. 

5. To what extent has research shown R.T.C.I. to be useful? 

Although studies on R.T.C.I. are lacking, research has shown that comprehension in the content areas is facilitated by engaging the students' prior knowledge of a topic and organizing information for retention. Discussion and writing are integral components of content area reading.  Through R.T.C.I., students are motivated to read and are guided in recording the facts.  Prior information is verified and new information is categorized. 
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