Video Self-Modeling
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Grade Level:  All grades

1. What is video self-modeling?

Video self-modeling is a procedure that involves observing oneself on videotape engaging in an adaptive behaviour.  Videos are edited to provide the visual image of an individual performing the desired skill.  The videos are used as supportive tools to change the frequency or quality of behaviours.  Only adaptive or desired behaviours are shown to the individual.  This type of intervention is being used more frequently to increase behaviour and academic skills to students with disabilities.

2. With whom can video self-modeling be used?

Video self-modeling has been used successfully in school settings on children from 3 to 17 years of age.  The videos can be used to teach academic, behavioural and functional skills in the classroom.  Videos have been used with children with moderate to severe cognitive and motor disabilities to teach a variety of compliant classroom behaviours, language responses, academic skills, such as math competency and reading fluency, and to deter disruptive classroom behaviours.  They have been used effectively with behaviours that may have previously been resistant to more traditional interventions, such as stuttering and are most effective when used with students who typically experience problems or who doubt their capabilities to master skills.

3. What are the components of video self-modeling?

Video self-modeling can be used in a variety of settings.  Two types of formats, Feedforward and Positive Self-Review, have been used with children and adolescents.  
· Feedforward:  These types of videos display adaptive behaviours that have not yet been demonstrated by the target individual.  Research has found Feedforward videos to be the most effective type of video self-modeling; however, they do require careful planning and editing. Existing behaviours are best captured through subject role-play, deleting errors, or using camera angles that may obscure the aide working with the child.  These types of videos are best used for sequenced behaviours.  The process involves videotaping the individual performing the skill independent of the other skills.  The behaviours are edited together to show the individual the desired outcome.  For example, this would be effective for routines or responses that the individual can perform separately, but may need help sequencing them together.

· Positive Self-Review: This type of video intervention displays less dramatic results than Feedforward videos.  The video images displayed are the best examples of the individual’s performance, and are used to improve an already existing skill or behaviour.  

The videotapes are short, often 2-3 minutes in length.  The individual should review the video for at least 2 weeks on a regular basis.  Teachers or other professionals need to monitor the individual’s reaction and progress to the video.  The videotapes can then be modified accordingly to fit the student’s program goals.
Instruction in video self-modeling is available on-line through The Videos Future Project.  Further information can obtained at the Video Futures Web site:

www.alaskachd.org/video/
4. What has research indicated about the effectiveness of video self-modeling in school-based settings?
Social learning theories have provided the framework for the development of video self-modeling in the clinical setting.  Having individuals watch themselves on video performing the desired skill may increase their beliefs in their capabilities, while at the same time providing concrete and visual information about the desired skill.

Video-self modeling has been researched for the past 30 years.  More research in the school setting has occurred over the past decade.  To date, moderate to strong outcomes have suggested that video self-modeling is an effective intervention tool for communication, behaviour and academic performance in school settings; however, more research is needed to determine the ages and developmental levels of children that may benefit from this strategy, as well as the various types of cognitive and social skills that could be taught through video self-modeling.  Researchers have also reported increased motivation in students, as well as positive reporting among students and staff.  Compared to other direct instruction strategies, the effects of video self-modeling interventions in the classroom tended to be relatively time and cost efficient for teachers.  In addition, many of the skills were maintained and generalized over time across a variety of settings, people and activities.  The portability of videotapes is useful as they can be reviewed on holidays or school breaks to help maintain the adaptive behaviour.  Nevertheless, it should be pointed out that the initial production of videos is time-consuming and requires much technological skill.  Increases in the access to technological tools, such as digital cameras, have made this intervention easier to develop; however, effective resource support is needed to help teachers implement video self-modeling in their classrooms.
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