Social Interaction Intervention

Category:  Social/Emotional/Behavioral  

Grade Level:  Pre-school, Junior & Senior Kindergarten 

1. What is the purpose of the Social Interaction Intervention? 

The Social Interaction Intervention was designed to teach social interaction skills to young “at risk” children. 

2. With whom can it be used? 

This program was developed for use with pre-school children in inclusive programs and would be equally appropriate for children in both levels of kindergarten. 

3. What teaching procedures should be used with the Social Interaction Intervention? Prior to implementing a social interaction program such as this, baseline data must be collected in the classroom. This process will result in the selection of the children who require social interaction intervention. 

Step 1 - Develop Data-Collection System 

· define behaviors to be taught 

· teaching assistant observes and collects data 

· determine method of collecting data (e.g., interval recording, momentary time-sampling, frequency, and duration) 

Step 2 - Select Observation Time 

· select times when children have the opportunity to interact (e.g., child-directed activities such as lunch, recess, transitions between activities, and learning centers). 

· 10- 15 observation sessions should be adequate to gather data on social interaction behaviors 

Step 3 - Collect Baseline Data 

· establishes the intervention is needed and allows for collection of data on children who exhibit appropriate interaction skills, providing a basis for setting an appropriate criterion for children targeted for intervention 

· data collected across settings allows you to select most appropriate setting for intervention 

· provides a measure for comparing children's performance before and 

during intervention so that progress and efficacy of intervention can be determined 

Step 4 - Identify Target Children 

· based on baseline data, identify children who have greatest need for intervention 

· the whole class can participate in the intervention but in order to have a manageable data collection system, select no more than five target children 

· data collection on target children should include: names of peers they interact with, number of peers they interact with per session, kinds of interactions in which they are engaged, activity they are involved in 

· in order to avoid peer pressure (e.g., if children are aware that rewards are delivered based on the performance of target children) it may be best to keep the names of target children anonymous 

Step 5 - Develop Social Interaction Skills Intervention 

a)   Role Play and Modeling 

· conduct role plays and modeling once a day during a group session involving the entire class, this should take place prior to observation session and should take no more than 5 minutes 

· on the first day of intervention, introduce concept of interactive play and explain to the children that they are starting a new project in which they should interact with lots of children in their class 

· during the introduction, the teacher specifically refers to the fact that she will be watching to see if the children play with lots of people and if the children have they will receive a reward (e.g., sticker) (refer to Collins (1996) for sample introduction script) 

· teacher guides the children through role playing and modeling of four interaction strategies including how to initiate and how to respond 

i. Asking for Help (e.g., "Help me build the tower").  Response: build the tower. 

ii. Asking a Friend to Play (e.g., "Let's make a tower").  Response: start building the tower. 

iii. Asking a Question (e.g., "What's your doll's name?").  Response:  provide doll’s name.

iv. Talking About a Friend's Actions ("Your baby is pretty").  Response:  “thank you”. 

· during these sessions, select two children to demonstrate a strategy for interacting 

· describe the strategy, set up the situation with materials, ask one child to initiate and one child to respond, provide prompts when needed 

· praise children for performance 

· ensure that target child participates in at least one demonstration per day 

b)  Reminders 

· when role play is finished and before children are released to participate in center time (observation session), give the children a reminder (e.g., "I am going to be watching today to see how you play. Some children don't have anyone to play with, and I want you to play with a lot of different children today. At the end of center time, you will get a sticker if you play with a lot of different people.") 

· reminders are particularly necessary if there is an extended lapse of time between the role play and observations sessions 

c)  Corrective Feedback and Rewards 

· Following the observation session, all of the children are rewarded if the total number of interactions across all target children's data sheets is equal to or greater than the previous day's total 

· If the number of interactions is less than previous day's total, tell the children that there were still a lot of children who did not have a friend play with.

· Ask children what they will do differently the next day

Step 6 - Monitor Daily Data 

· daily graphing of the data enables the teacher to determine if progress is being made and to introduce program modifications if necessary (e.g., providing immediate praise during observation session when a positive interaction occurs) 

· if target children are unknown to the class, the teacher may decide to reveal their identities during role play and encourage peers to play with them during the observation session 

Step 7 - Evaluate Maintenance and Generalization 

· after children show increased social interaction, according to the predetermined criterion, it is advantageous to fade the intervention 

· fading can be done by decreasing the frequency with which children receive the role play and modeling session, reminders, prompts, and rewards 

5. In what type of settings should the Social Interaction Intervention be used? 

The Social Interaction Intervention strategy should be used in an inclusive pre-school or kindergarten programs in which children have been identified as having a disability or being at risk. The format can be adapted for use with small groups within the classroom or the entire class. 

6. To what extent has research shown the Social Interaction Intervention to be useful? 

Social interaction skills increase the probability that children with disabilities will learn from imitating peers. Social interaction skills also ease the transition to other environments (e.g., kindergarten). Collins and colleagues (1996) report that their own study of the intervention in an inclusive pre-school program was successful. Teachers said that the children enjoyed the role play sessions, praise and rewards. However, teachers found that scheduling time for making observations was a potential problem. Also, the group contingency format (children were rewarded as a group based on the number of interactions observed for the target children rather than for each individual) was confusing for some children who wondered why they did not receive a reward even though they interacted with many children. 
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